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Abstract: Provision of fee-free education has facilitated children from poor socio-economic background to access
secondary education. However, less has been known on whether the provision of fee-free education has influenced
the availability of teaching and learning materials for students with disabilities in public secondary schools in
Tanzania. This study, therefore, intended to examine the influence of fee-free education to the availability of teaching
and learning materials for students with disabilities in public secondary schools in Morogoro Municipality. The
study used cross-sectional research design, whereby, questionnaires and interviews were employed to collect data.
The study sample involved one (1) Educational Officer, five (5) heads of schools, and 24 students with disabilities,
who were obtained through purposive sampling technique. Other study sample included 73 teachers and 98 students
without disabilities, obtained by stratified sampling technigue, making a total study sample of 201 respondents. Data
was analysed through factor, linear regression and correlational analyses. The study revealed that fee-free education
had significant influence to the availability of teaching and learning materials for students with disabilities in public
secondary schools. The study recommended to the government, the major funder of fee-free education in public
secondary schools, to supply adequately all necessary teaching and learning facilities in public secondary schools to
facilitate smooth learning for students with disabilities.

Keywords: Fee-free Education, Public Secondary Schools, Students with Disabilities, Teaching and Learning
Materials.

1. INTRODUCTION

Fee-free education is arguably the most significant policy option with regard to domestic and international development,
since; it ensures attainment of education to students with socioeconomic and physical diversities including the poor and
those with disabilities (Birdsall, Levine & Ibrahim, 2005; UNESCO, 2002). It is widely recognized that high school fees
are a barrier to access to education, and that, making education available to all children and youth including those with
disabilities who qualify, is an imperative. Countries that removed fees had experienced the significant increases in
enrollment rates. For example, according to Kattan (2006), Uganda increased its enrollment rates by 68 percent and Malawi
by 49 percent after their decision to offer free education. The same enrolment increase was experienced in Cameroon,
Uganda, Cambodia, Zambia and Tanzania after eliminating school fees (ibid). Kattan, however, was silent on whether the
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named countries had special budget to fund students with disabilities and their learning environments, including making
available teaching and learning resources.

People with disabilities are arguably regarded as the most disadvantaged group in various life aspects, education being the
one (WHO, 2011). According to Mcleod (2014), students with disabilities experiences personal limitations in school
environments that not only affect them socially and psychologically, but also in their academic progresses. The situation is
much elongated once students with disabilities, especially those from poor socioeconomic background misses access to
education due to inability to afford school fees. As equality to education became a world widespread matter, fee-free
education provision has managed to increase students’ accessibility to education, including students with disabilities (URT,
2016). However, examination of the influence of fee-free education to the learning environment of students with disabilities
is a major concern.

Provision of fee-free education to all students including those with disabilities, regardless of their diversities, is an
international demand. The Convention on the Rights of Persons with Disabilities of 2006 was an international convention
advocating for the rights of persons with disabilities in specific (Right to Education Project, 2014). The second paragraph
of Article 24 directs that;

“...States Parties shall ensure that persons with disabilities are not excluded from the general education
system on the basis of disability, and that children with disabilities are not excluded from free and
compulsory primary education, or from secondary education, on the basis of disability;

The convention, as revealed by Right to Education Project (2014), acknowledges the importance of providing fee-free
primary and secondary education to students with disabilities. The convention provides a great call for state parties to ensure
their education systems accommodates appropriately persons with disabilities especially providing them with fee-free
education. Obviously, as fee-free education facilitates the increase of students’ enrolment at schools, learning environment
and all facilities for students with disabilities, especially teaching and learning materials need to be prepared to
accommodate the enrolled number of students. Yet, only less knowledge existed in many of public secondary schools with
big number of students on whether the situation influenced the availability of teaching and learning environment particularly
to students with disabilities.

Following the international mandate to provide fee-free education to all children including students with disabilities in
specific, various countries worldwide have implemented the named demand, varying in levels of education, periodization
and history of implementing the policy. In the United States, for example, in 1975, Congress passed Public Law 94-142,
Education for All Handicapped Children Act, making free, appropriate education available to all eligible students with
disabilities (Chambers & Hartman, 1983). Putting the right to free education for students with disabilities in national law
interprets the governments’ obligation and high commitment to offer education with favorable and accessible learning
environment for students with disabilities. Since United States marked a good lesson to put right to free education for
disabled children in national law, and the situation was less known in other countries particularly Africa, the need to study
countries’ laws status relating to disabled persons’ rights is significant.

Diversities on the provision and implementation of fee-free education to students with disabilities can as well observed in
Sweden, where, all children who join secondary school including the disabled ones learn for free (Khamati & Nyongesa,
2013), which is different from various developing countries which offers fee-free education at lower educational levels.
North Africa’s education, particularly Algeria, access to free education at all levels is guaranteed if student qualify by
passing the previous cycle, however, no special considerations are given to students with disabilities (Rose, 2015). In Egypt,
since 1950s, the government has taken up the responsibility of financing education to achieve the principles of justice;
equality and equal opportunity to all her citizens including those with disabilities, hence, even the learning environment for
students with disabilities are considered in most of schools (Zahir, Bayoumy, El Shukhebi & Abdel, 2006).

In East Africa, particularly Kenya, a campaign for fee-free primary education began after independence in 1963. From
2003, education in public primary schools became free and compulsory and mostly favors children from poor family
background and students with disabilities who are in need of special learning environment (Kenya Constitution, Article 53,
2010) (Wikipedia). Following abolition of user fees, enrolments rose from about six million to about 7.2 million pupils,
resulting in a gross enrolment rate of 104 percent compared with 87.6 percent in 2002 (Riddell, 2003). The steps taken to
offer free education in Kenya, however, considered primary level of education, leaving aside secondary and higher levels
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education a burden at the hands of parents with diverse socioeconomic backgrounds. As well, it was less known that the
increase of students’ enrolment at schools went parallel with preparation of special teaching and learning materials for
students with special needs such as those with disabilities.

Recently, Tanzania has widened its fee-free education provision in secondary school level from 2016 which involved the
elimination of all forms of fees and contributions (Taylor, 2016). Along with international demand for free education, fee-
free education at public secondary schools was executed as a step to implement the goals by Education and Training Policy
of 2014. Fee-free education was also grounded in Article 9 and 11 of the Constitution of the United Republic of Tanzania
of 1977. The constitution addresses the issues of eradication of injustice and discrimination, and the right to education
respectively (URT, 2005), intending to include also the right to education for children and youth with disabilities, as far as
this study is concerned. Fee-free education provision was also grounded from the National Policy on Disability (2004)
which provides guidelines and sets parameters for services delivery by strongly focusing on the development, rights and
dignity of people with special needs, education being one (The Kesho Trust, 2013).

Establishment of fee-free education at public secondary schools in Tanzania has brought a significant rise of students’
enrolment. For example, according to URT (2009) and URT (2016), enrolment has increased from 4744 in year 2009 to
7512 in 2016 respectively, following the implementation of fee-free education in public secondary schools. Besides,
enrolment has been reported to increase yearly since the establishment of the program in public secondary schools (Mashala,
2019; Shukia, 2020). Students with disabilities are among the beneficiaries of fee-free education provision. However,
learning needs of students with disabilities differs from those without disabilities, hence demanded special learning
environment. Consequently, provision of fee-free education in public secondary schools in Tanzania, has left knowledge
gap on its influence to the availability of teaching and learning materials for students with disabilities, which called for this
study.

2. RESEARCH METHOD

This study employed cross-sectional survey design. Cross-sectional survey design involves collection of data at one point
in time across respondents (Cresswell, 2012; Saunders, Lewis & Thornhill, 2016). The study choose cross-sectional design
because fee-free education provision has been provided in a wider sphere of public secondary schools all over the country
and that, employing of this design facilitated collection of data from a larger number of participants in a single time quickly.

The area of this study was Morogoro Municipality, Morogoro, Tanzania. Morogoro Municipality is one among the districts
of Morogoro region. The rationale behind the choice of Morogoro Municipality as a study area was that, several educational
institutions within the area had learning environment and facilities which were not supportive to students with disabilities
prior to the provision of fee-free education in public secondary schools (Kabuta, 2014). It is due to the named challenges,
Morogoro Municipality had been sought to be an appropriate area to examine whether the provision of fee-free education
had managed to influence the availability of teaching and learning materials for students with disabilities in public secondary
schools.

The total population for this study was 5385 people. Sample size for this study was 201 respondents, including; one district
educational officer, five (5) heads of schools, twenty five (24) students with disabilities, seventy three (73) teachers and
ninety seven (98) students without disabilities. The sample sizes for teachers and students were determined by Yomane’s
(1967) formula. Purposive sampling technique was employed to obtain the sample of district educational officer, head of
schools and students with disabilities. The choice of purposive sampling technique was of the reason that the number of
heads of schools and district educational officer was known and fixed, while students with disabilities were selected basing
on their availability in the study area. On the other hand, stratified sampling technique was employed to obtain students
without disabilities and teachers sample. Stratified sampling technique was employed so as to provide opportunity for equal
chance of the population to participate in the study on the proportionate basis.

The study employed questionnaire method to collect data from respondents on their knowledge, perception and experiences
on implementation of fee-free education and its influence on availability of teaching and learning materials for students
with disabilities. The rationale for choosing questionnaire method was its ability to accommodate bigger number of
respondents within short period of time. Also, it offered higher freedom for respondents to participate in the study. Besides,
the study employed factor, linear regression and correlational analyses to analyse data. Initially, Factor analysis was used
to examine variable items by rejecting items with poor loading factor while variable items with higher loading factor were
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retained for further analyses. Linear regression analysis was employed to examine the overall contribution of independent
variable to the dependent variable, as well as examining significance of the study. Correlational analysis on the other hand
examined the strength and direction of relationship between independent and depend variable and contribution of
independent variable to the dependent variable.

3. RESULTS AND DISCUSSION
3.1 Factor Analysis for Fee-Free Education

‘Fee-free education” was the independent variable on this study. The variable items under ‘fee-free education’ included
abolition of; tuition fee, examination fee, academic fee, desks fee, construction fee, security fee, caution fee, and identity
fee. The study employed confirmatory factor analysis to examine the validity of the attributes/variable items used in this
study. Factor analysis was carried out in order to find out whether fee-free education was directly linked with the availability
of teaching and learning materials for students with disabilities in public secondary schools. In factor analysis technique,
the extraction of data was carried out whereby; the acceptable loading cut-off point as recommended in studies (Hair et al.,
2010; Pallant, 2010 & Musabila, 2012) was normally +0.500. Kaiser-Meyer-Olkin Measure of Sampling Adequacy (KMO)
was used to verify suitability of data for factor analysis. The result for KMO and Bartlett's Test was .936 sampling adequacy
which is highly acceptable value as shown in Table 1. Also, factor analysis was significant whereby Significance value was
.000 (Sig. value “p = .000) which is below the recommended value of < 0.5 (Hair et al., 2010; Pallant, 2010 & Musabila,
2012).

Table 1: Kaiser-Meyer-Olkin and Bartlett's Test for Free Education

KMO and Bartlett's Test
Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .936

Bartlett's Test of Sphericity Sig. .000

Source: Field Data, (2022)

After such procedure, through the use of factor analysis, two (2) out of eight (8) variable items were removed or dropped
since they were poor loaded factors, while six (6) variables with higher loading factor were identified and retained for
further analysis of the study as shown in Table 2. Table 2 also shows the Cronbach’s Alpha for Fee-Free Education variable
which was .925, an acceptable value as recommended by Musabila (2012).

Table 2: Retained and Removed Loading Factors for Fee-Free Education Variable

Code Variables Value Decision
Cl  Abolition of tuition fee .668 Retained
Cc2 Abolition of examination fee .842 Retained
C3  Abolition of academic fee .789 Retained
C4 Abolition of desks fee .766 Retained
C5 Abolition of construction fee .706 Retained
C6  Abolition of security fee .696 Retained
C7 Abolition of caution fee 451 Removed
C8  Abolition of identity fee 451 Removed

Cronbach’s Alpha (Overall) .925

Source: Field Data, (2022)
3.2 Factor Analysis for the Teaching and Learning Materials

The dependent variable of this study was Teaching and Learning Materials. Here, the study aimed at examining whether
fee-free education had influence on availability of teaching and learning materials for students with disabilities in public
secondary schools. Before further analysis, the study conducted factory analysis for teaching and learning materials, to
examine the validity of variable items. After running factor analysis, the result of Kaiser-Meyer-Olkin Measure of Sampling
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Adequacy (KMO) was .912 which is considerable acceptable value for further analysis. The significant level (p value) was
.000 which is acceptable value as shown in Table 3.

Table 3: Kaiser-Meyer-Olkin and Bartlett's Test for Teaching and Learning Materials

KMO and Bartlett's Test
Kaiser-Meyer-Olkin Measure of Sampling Adequacy. 912
Bartlett's Test of Sphericity Sig. .000

Source: Filed Data, (2022)

The study used 0.500 as a cut-off point in determining the loading factors for teaching and learning materials’ variable.
Four (4) out of 12 variable items were removed or dropped since they were poor loaded factors. The rest of variable items
were retained for further analytical procedures as indicated in Table 4. In addition to that, the Cronbach’s Alpha result as
indicated in Table 4 for Teaching and learning materials variable was .842 which is an acceptable value for further analysis.

Table 4: Retained and Removed Loading Factors for Teaching and Learning Materials

Code Variable Value Decision
DB36 Teaching and learning materials availability .397 Removed
DB37 Teaching and learning materials adequacy .353 Removed
DB38 Teaching and learning materials accessibility .763 Retained
DB39 Teaching and learning materials condition 122 Retained
DB40 Teaching and learning materials relevance 413 Removed
DB41 Teaching and learning materials applicability 701 Retained
DB42 ICT facilities and equipment availability and adequacy 480 Removed
DB43 Students with disabilities’ position of using ICT facilities .558 Retained
DB44  Special classroom programs for students with learning difficulties .605 Retained
DB45 Remedial classes for students with learning difficulties .670 Retained
DB46 Examination procedures for students with disabilities 674 Retained
DB47 Extra cost of schooling affordability .670 Retained

Cronbach’s Alpha (Overall) .842

Source: Field Data, (2022)
3.3 Regression Analysis on the Influence of Fee-Free Education on Availability of Teaching and Learning Materials

After Factor analysis technique, the study employed linear regression analysis to test the relationship among Fee-Free
Education and Teaching and Learning Materials. Using linear regression analysis; the model summary describes the overall
contribution of the predictor (Fee-Free Education) to the dependent variable (Teaching and Learning Materials). The results
in Table 5 show that the value of R? is 75.4%, with the Adjusted R? of .753. This implies that Fee-Free Education which
includes abolition of several fee items is direct linked with availability of Teaching and Learning Materials for students
with disabilities in public secondary schools.

Table 5: Model Summary of Fee-Free Education and Teaching and Learning Materials

Model R R Square Adjusted R Square
1 .8682 754 753
a. Predictors: (Constant), Fee-Free Education

Source: Field Data (2022)

Along with overall contribution as presented in Table 5, the study revealed that, Fee-Free Education has positive significant
relationship with Teaching and Learning Materials for students with disabilities in public secondary schools by a Significant
value of .000 which is less than the recommended value of < 0.5 (Hair et al., 2010; Pallant, 2010 & Musabila, 2012), and
hence, an acceptable value. Finally, Fee-Free Education has shown positive significance with Teaching and Learning
Materials with a contribution on Beta value of .868 ( = .868) as shown in Table 6.
Page | 263
Research Publish Journals



https://www.researchpublish.com/
https://www.researchpublish.com/

ISSN 2348-3156 (Print)
International Journal of Social Science and Humanities Research I1SSN 2348-3164 (online)
Vol. 10, Issue 3, pp: (259-269), Month: July - September 2022, Available at: www.researchpublish.com

Table 6: Linear Regression Analysis for Fee-Free Education, Teaching and Learning Materials

Coefficients?

Unstandardized Coefficients Standardized Coefficients

Model B Beta Sig.
1 (Constant) 822 .000
Fee-Free Education 763 .868 .000

a. Dependent Variable: Teaching and learning materials
Source: Field Data (2022)
3.4 Correlations between Fee-Free Education and Teaching and Learning Materials

The study wanted to examine the relationship or association between fee-free education and availability of teaching and
learning materials for students with disabilities in public secondary schools. The study found that, there was a positive and
strong relationship between Fee-Free Education and availability of Teaching and Learning Materials as revealed by a
Pearson correlation (r = .868**) and a p-value of (p = 0.000) as shown in Table 7. This implies that, fee-free education
attributes including abolition of tuition fee, academic fee, examination fee, academic fee, desks fee, construction fee and
security fee has positive impact towards availability of teaching and learning materials for students with disabilities in public
secondary schools.

Table 7: Correlational Analysis between Fee-Free Education, Teaching and Learning Materials

Teaching and learning materials  Fee-Free Education

Teaching and learning Pearson Correlation 1 .868™
materials Sig. (2-tailed) .000
N 195 195
Fee-Free Education Pearson Correlation .868™ 1
Sig. (2-tailed) .000
N 195 195

**_Correlation is significant at the 0.01 level (2-tailed).

Source: Field Data (2022)
3.5. Discussion of the Findings

The study sought to determine the influence of fee-free education on teaching and learning materials for students with
disabilities in public secondary schools in Morogoro Municipality. Fee-free education with its significant variables is
constant and discussed as a single entity and predictor of teaching and learning material variable. The significant teaching
and learning materials variables discussed includes; teaching and learning materials accessibility, teaching and learning
materials condition, teaching and learning materials applicability, position of using ICT facilities, special classroom
programs, remedial classes, examination procedures and extra cost of schooling affordability.

The findings of the study reveal that, increasing of fee-free education provision is allied with increasing likelihood of
teaching and learning materials accessibility for students with disabilities. This is in line with the study done by Ngwaru
and Oluga (2015) who noted that, with the increase of educational funding from Roman Catholic Mission, special visually
impaired section was better resourced with learning materials than other schools and learning materials were accessible to
students with disabilities. The findings results from Ngwaru and Oliga was possibly contributed by the nature of Roman
Catholic Church to adequately fund its various institutions including missionary schools including making accessible all
the teaching and learning materials for students with disabilities. The same findings were observed by Khamati and
Nyongesa (2013) who revealed that accessibility for teaching and learning materials for students with disabilities is affected
once government delays in making fund available. Delaying of government in funding schools as observed by Khamati and
Nyongesa is undoubtedly contributed by limited financial resources together with little government priority to invest in
education for students with disabilities.
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Similarly to the findings of the current study, Eleweke and Rodda (2002) as well, noted that learning materials to
accommodate students with disabilities were accessible within the urban centres but none in rural areas, since little
consideration in funding education was given in such areas. These results from Eleweke and Rodda were probably due to
the reason that, many of learning materials for students with disabilities are unique, expensive, scarce and rarely distributed
or sold in rural areas whether through bookshops or by aids. This situation needs very higher commitment from government
to make them available in rural areas equally to urban areas. The findings of the current study are also in line with Kabuta
(2014) who revealed that infrastructural barriers such as stairs, unnecessary steps and narrow paths hindered students with
disabilities to access libraries, science laboratories, language laboratories and ICT labs where most of teaching and learning
materials were locating. Kabuta further noted that inaccessibility of libraries and laboratories where learning materials were
found was linked with little funding on improvement of such premises to accommodate students with disabilities. The
reason behind inaccessibility of learning materials as revealed by Kabuta’s study findings was probably facilitated by higher
cost of construction or renovation of libraries and laboratories that suit needs of students with various kinds of disabilities.

The findings demonstrate that, increasing fee-free education provision is linked to the increasing likelihood of the improving
teaching and learning materials’ condition for students with disabilities. The findings are in line with Muindi (2011) study
in Kenya who revealed that once government continues supporting schools financially, the condition of teaching and
learning materials in public schools would improve tremendously and in the long run, and 1 textbook to 1 student ratio
would be attained. Likewise, Kabuta (2014) revealed that the quality of teaching and learning materials were comprehensive
enough to favor and suit the needs of students with and those without physical disabilities, a situation contributed by
adequate government funding in such area in specific. The findings from Muindi (2011) and Kabuta (2014) show that
quality of teaching and learning materials for students with disabilities can be ensured only if government commits itself in
disbursing enough funds to its schools.

Teaching and learning materials kept in better condition, favour students, particularly students with disabilities to learn
easily and attain their academic goals. This was also observed by Momoh (2010) in West Africa schools that quality material
resources have a significant effect on student’s achievement since they facilitate the learning of abstract concepts and ideas
and discourage rote-learning. The same observation was given by Okongo, Ngao, Rop and Nyongesa (2015) that availability
of quality teaching and learning materials enhances the effectiveness of schools as they are the basic assets that bring about
good academic performance to students especially students with disabilities. When teaching and learning materials are
inadequate and conditionally unfavorable, education is compromised and this certainly is reflected in low academic
achievement, high dropout rates, problem behaviors, poor teacher motivation and unmet educational goals.

The findings also designate that, increasing fee-free education provision is interconnected with increasing likelihood of
teaching and learning materials applicability for students with disabilities. This is in line with Kumar (2017) who revealed
that teaching and learning materials were irrelevant and inapplicable to students, including students with disabilities, since
its financing were ignored and given minimal priority. The same findings were observed by HakiElimu (2008) in various
public schools in Tanzania, where, teaching and learning materials were not inclusive to students with disabilities as a result
of less funding of education. Findings by Kumar (2017) and Hakielimu (2008) implies that teaching and learning materials
needs to reflect potential diverse characteristics among students such as abilities to see, hear, read, manipulate objects and
communicate, where all of these demands increase of educational funding. Findings are consistent with Grindei and
Benlloch-Dualde (2015) who stated that relevant teaching and learning materials should be applicable to all academic
activities to maximize the learning of students with the wide variety of characteristics including students with disabilities.

The findings display that, improving fee-free education provision is allied with increasing likelihood of good position of
using ICT in learning for students with disabilities. Findings of the present study is similar with the study by Ertmer (2005)
who revealed that adequate funding of educational programs at schools particularly ICT, results to increased ability of
students with disabilities to access ICT in learning equally with students without disabilities. Ertmer’s observation was
propounded by Quinn (1996) and Pillay (2000) that information and communications technologies (ICT) can play an
essential role in supporting high quality education for learners with disabilities once ICT programs are given higher priorities
at schools. The named argument was given precaution by Sanchez (2002) that the use of ICT as an effective and efficient
learning system is entirely useless in educational field if its adaptation and use makes another form of social marginalization
for students with disabilities. This imply that the increase of government funding for ICT programs and integration of ICT
programs with teaching and learning process create fairly atmosphere for all students, including students with disabilities
to learn easier and achieve their academic goals.
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The findings of this study specify that, increasing fee-free education funding is connected to the increasing likelihood of
the provision of special classroom programs for students with disabilities. The findings of the present study goes parallel
with the findings of Alnahdi (2014) who found that, lack of adequate financial resources impacted to the minimal provision
of special learning programs for students with disabilities. Alnahdi added that there were approximately 1,000 programs
and institutes throughout the country for students with intellectual disability, which makes it difficult for the Ministry of
Education to ensure the validity and supervision of the diagnostic process, particularly with the shortage of fund and
specialists in many important areas. Similarly, Imaniah and Fitria (2018) study noted a close relationship between increases
of educational funding, in this context free education, and rising ability of providing special learning programs for students
with disabilities.

The findings of the current study, Alnahdi (2014) and Imaniah and Fitria (2018) findings are probably came due to the fact
that provision of special learning programs for students with disabilities is a challenge in most of developing countries
where the studies were conducted. As revealed by the study findings, special classroom programs are necessary to students
with disabilities, although determined by level of country’s development, commitment and investment to education. As in
line with Alwabli (2006), students with learning difficulties particularly students with disabilities needs extra special
learning assistance to coup with coverage of respective knowledge and skills to be acquired. Such situation needs extra
time, special teaching and learning resources, special teachers and mostly adequate financial resources under a systematic
learning program.

The findings demonstrate that, increasing fee-free education provision is linked to the increasing likelihood of provision of
remedial classes for students with disabilities. The present findings are paralleled with the findings of Karibasappa,
Nishanimut and Padakannaya (2008) who found that there was close relationship between financing of education and
increased need for remedial teaching for students with mathematical disabilities. Similarly, the study by Schwartz (2012)
revealed that, there is no possibility of handling remedial classes once financial resource is scarce. The results of the current
study, Karibasappa et al (2008) and Schwartz (2012) studies are caused by the fact that adequate financing, in this context
free education provision, is a cornerstone of preparing and providing remedial classes for students, particularly students
with disabilities, to catch up with the required knowledge and skills missed in regular classroom hours. Special teachers
need to be motivated financially to conduct remedial teaching out of regular working ours to support students with learning
difficulties. Not all students with disabilities requires remediation, however, due to disability conditions, some of students
with disabilities faces learning difficulties hence needs extra learning sessions to catch up with lessons. Remedial classes
are not only beneficial in imparting knowledge and skills left during regular teaching sessions, but also ensures fairness in
provision of quality education to all students including students with disabilities. With absence of any remedial learning
support, as revealed by Karibasappa et al (2008), children in such schools are moving from one grade to the next higher
grade without mastering the necessary academic skills.

The findings reveal that, increasing fee-free education provision is connected to the increasing likelihood of improved
examination procedures for students with disabilities. Hussu and Strle (2010) findings concurs with the present study that,
provision of free education to all, regardless of any form of diversity consideration, has significant influence on conduction
of assessment procedures that are inclusive and considerate. The same was also revealed by ElSaheli-Elhage and
Sawilowsky (2016) that in Third-World countries, where the economy is not stable and educational sector is not well
invested, assessment practices that accommodate all students without their disability conditions equally, are not well
practiced. The reason behind the current study results, Hussu and Strle (2010) and EISaheli-Elhage and Sawilowsky (2016)
studies is absolutely due to the fact that, preparation of quality, fair and inclusive examination procedures are costly and
affected to the higher extent by the level of economy among educational providers. Harris and James (2006) cemented that
it is necessity to identify and implement assessment practices that can support students with disabilities achieve learning
objectives and ensure the acquisition of the necessary skills. In parallel to that, government investment in financing
education, particularly free education for all, will ensure availability of all necessary materials at schools for facilitating
examination processes that are fair and inclusive to all students, including students with disabilities.

The findings reveal that, increasing fee-free education provision is connected to the increasing likelihood of extra costs of
schooling affordability for students with disabilities. The findings are in line with Nakpodia (2010) who revealed that free
education provision contributed to increasing ability of parents to incur indirect/additional costs of education since free
educational provision reduced parents’ financial burden. Unlike the findings of this study, the study by Sanga (2016) found
high increase of extra schooling expenses such as transport, school uniforms and meals early years of the establishment of
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free primary and secondary education in Tanzania. This might probably be caused by instability of fee-free education
provision at the beginning of the program to the extent that parents, including parents of children with disabilities did not
easily afford extra costs of schooling.

After introduction of fee-free education, the huge burden of paying schools fees which was previous parents’ responsibility
was now taken by government, while parents’ remained with responsibility of paying extra costs of schooling only. This
has increased to the higher extent parents’ ability to send their children to school, since, many of them came to afford extra
cost of schooling comparing to the time before fee-free education provision. However, along with the findings from Sanga
(2016), studies shows that extra cost of schooling such as transport fee, meal and school uniform remains a burden to parents
from poor social economic backgrounds including parents with children with disabilities (Dachi & Garrett, 2003; Chugh,
2011). Once government and educational stakeholders increases width of fee-free education provision by covering extra
expenses such as school uniforms and meal costs, it will not only increase students’ enrolment but also reduce parents’
burden to send their children to school.

4. CONCLUSION AND RECOMMENDATIONS

With regard to findings from the study, it is concluded that, fee-free education have significant influence on availability of
teaching and learning materials for students with disabilities in public secondary schools ( = .868, P =.000). An increased
ability to provide fee-free education by abolition of various school fees, and increasing fund to finance schools, provides
greater assurance of supply of teaching and learning materials for students with disabilities. Teaching and learning materials
for students with disabilities are not only unique and expensive but also difficultly available for students with disabilities
particularly those from poor socio-economic backgrounds. With presence of government’ priority and commitment in
financing fee-free education adequately, teaching and learning materials in public secondary schools will be made available,
accessible while its conditions will be favorable to students with disabilities. Availability of teaching and learning materials
in a school is major cornerstone of students’ academic achievement particularly to students with disabilities.

From the findings of this study, it is recommended that; government as a major funder of fee-free education in public
secondary schools should allocate sufficient budgets to finance schools to enable provision of education in a friendly manner
to all students including students with disabilities. Likewise, special budget for students with disabilities in public schools
should be introduced. It is also recommended that, general welfare of students with disabilities in all public secondary
schools should be well observed and took into consideration by government and all educational stakeholders. In adhering
to provision of quality and equitable education for all, executives are advised to supply necessary learning facilities, special
teachers and friendly infrastructures in public schools to facilitate smooth learning for students with disabilities.

Also, it is recommended that further studies be conducted on the influence of fee-free education to the learning environment
of students with disabilities in public primary schools level, so as to get a wider view of a matter from lower level of
education and comprehend generalization of the findings.
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